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BACKGROUN
D

What Challenges Would Teachers Identify in 
Effectively Teaching All Learners?

Of course, they would all identify the challenges of the instability of 
schooling due to COVID-19.  

What Else Would Teachers Identify as Big Challenges Effectively 
Teaching All Learners?
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BACKGROUN
D

Key Points
• Improving reading comprehension 

has been an ongoing challenge.
• Explicit and Implicit Evidence Based 

Instruction is Needed.
• Word Reading and World 

Knowledge = Reading 
Comprehension.
• Use Screening Data to Inform 

Instruction and Academic Decision 
Making
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BACKGROUN
D

Including ALL Students Requires:
• Accepting Each Student’s Learning Potential

• Accepting Each Student’s into the Classroom and School

• Recognizing that Each Student brings gifts to the school and 
classroom – take time to learn them

• Creating a Community that Appreciates All Learners Starts with the 
Leadership Team
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BACKGROUN
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Universal Design of Instruction
Many Instructional Practices Benefit ALL Learners

In fact, Many Effective instructional practices improve outcomes for all 
learners in the classroom.
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BACKGROUN
D

What Are Some Examples Of Universally Effective 
Practices?

* Teaching Academic Vocabulary
* Providing Advanced Canopy of Knowledge
* Identifying the “most important” things all students need through a 
pyramid of instruction
* Using videos (1-3 mins) and/or pictures to preset knowledge
* Explicit Instruction
* Feedback
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PACT Components

Comprehension Canopy

Explicit Vocabulary Instruction

Text-Based Classroom 
Discourse

TBL Comprehension Check

TBL Knowledge Application
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Procedure
1.Complete the Comprehension 
Check individually.

2.Turn in the Comprehension Check.

3.Move into teams.

4.Complete the Comprehension 
Check as a team, using scratch-off 
cards. For each question, group 
members

a. suggest an answer;

b. cite evidence from unit 
text or notes;

c. agree on an answer; and

d. scratch off the answer—if 
incorrect, repeat the 
process.
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Randomized Control Design
blocked on teacher with 
classes assigned to T or BAU

5 teachers
419 students

27 classes

PACT
261 students

16 classes

BAU
158 students

11 classes

Vaughn et al., 2013

19 teachers
1,487 students

85 classes

PACT
790 students

47 classes

BAU
652 students

38 classes

Vaughn et al., 2014
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Sample Sizes

Teacher
s 

Classes Students

T C T C

Vaughn et al., 2013 5 16 11 261 158

Vaughn et al., 2014 19 47 38 790 652

Vaughn et al., 2017 18 49 45 845 784

Wanzek, Swanson et al., 2015 14 23 18 468 374

Swanson et al., 2017 1 na na 45 33

Wanzek et al., 2014 (TBL only) 7 15 11 266 150

Wanzek et al., 2015 (TBL only) 6 13 11 196 162

TOTAL 70 297 5,184
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Results from RCTs

Student Sample Efficacy Trial

Conten
t 
Knowle
dge

Conten
t 
Readin
g 
Compr
ehensi
on

Broad 
Readin
g 
Compr
ehensi
on

General 
Education

Vaughn et al., 2013 .17 .29 .20

Vaughn et al., 2014 .32
.29
.26

.02 .01

Vaughn et al., 2017 .40 .20 .12

Wanzek, Swanson et al., 2015 .36
.22
.24

.02 .04

Wanzek et al., 2014 (TBL only) .19 na .03

Wanzek et al., 2015 (TBL only) .31 na na
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Studies with Struggling Readers

Student Sample Efficacy Trial

Conten
t 
Knowle
dge

Conten
t 
Readin
g 
Compr
ehensi
on

Broad 
Readin
g 
Compr
ehensi
on

Struggling 
Readers

Swanson et al., 2015 .26 .34 .09

Wanzek et al., 2015 .51 .04 .02

Swanson et al., 2017 .35 .59 .10

Kent et al., 2015 (TBL Only) .50 .38 na
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Study Highlight: Vaughn et al., 
• Summary: PACT students consistently demonstrate:

• How important is heterogeneity in classrooms?
• When high achievers are present teachers have higher expectations and they alter instruction 

accordingly.
• All students benefit from participation of peers with a range of achievement levels.
• Academic engagement and motivation to learn are higher when there is a range of achievement levels.

Content 
Knowledge

Content Reading 
Comprehension

Broad Reading 
Comprehension
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Observing These Practices

What Would You Expect to See in a Classroom That Was Using PACT 
Practices?

What Would you NOT Expect to See in a Classroom That Was Using 
PACT Practices?

Please put one idea in the chat!
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….even MORE evidence based practices to Enable

As we move from using Screening Data to Utilizing Evidence Based 
practices to respond to students’ learning needs…..

Look for ways to implement the following……
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Use the Power of 1-Minute Instruction to Individualize

• You can provide practice and feedback 
with appropriate correction in less than 
1 minute.

• Consider whether every student has had 
an opportunity to demonstrate learning.

• Use instructional approaches and 
materials that allow access for all 
learners.
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Intensive Instruction
• Consider the precision, structure, 

repeated practice opportunities, 
and clarity of the task.

• Scaffold the task so that it is easier 
for some students and harder for 
other students.

• Move to increasingly smaller 
groups to ensure that students 
acquire target knowledge and 
skills.

• Use student performance as a 
guide to adjusting instruction.
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Use Evidence-Based Instructional Practices and Resources

• Many teachers inaccurately
perceive that structured curricula 
impair learning.

• Discrete skills can serve as the 
building blocks for bigger literacy 
skills. Do not underestimate their 
need or importance.

• Ongoing progress monitoring is a 
powerful instructional tool.

• Creative teaching results from 
structuring your instruction.

24



BACKGROUN
D

Building on Students’ Success Improves Their Self-Esteem 

• Self-esteem does not 
occur through 
sheltering students 
from learning—it 
occurs from mastering 
new learning.

• Self-esteem is the 
result of progress. 
Facilitate ways for 
students to monitor 
their academic and 
behavioral success.
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Every Child Does Not Require Their Own Learning 
Approach

• Evidence-based instructional 
practices are effective for the 
vast majority of students, 
including students with 
disabilities as well as those who 
are gifted.

• Teachers need not be 
concerned with finding a 
unique approach to teaching 
each student.
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BACKGROUN
D

Professionals Use Evidence to Make 
Decisions
• Clinical practice informs but does 

not supersede evidence.
• Learning the latest research 

findings improves our 
professional standing.
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Control Task Difficulty
• Sequence task instruction.

• Provide multiple examples.

• Provide many opportunities and ways to respond.

• Engage students through questioning and responding.
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Use a Range of Grouping Structures
• Use whole-class instruction 

purposefully.
• Use same-ability and mixed-

ability small groups.
• Use student pairing, including 

cross-age and within-grade 
pairs.

• Provide one-on-one 
instruction through 1-minute 
lessons, paraprofessionals, 
and other adults.
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Consider Ways to Engage Students in “Doing the Work”

• Teachers who do all 
the work do all the 
learning.

• Deliberately teach 
students to ask and 
answer questions.
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Reading and Writing Are Reciprocal 
Processes
• Explicitly teach the critical steps in the writing process (e.g., using 

think sheets or prompt cards).

• Explicitly teach the conventions of writing.

• Use writing to practice reading instruction with phonics, word 
reading, and more advanced reading tasks.

• Provide guided practice with feedback.
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…is associated with improved 
reading and writing outcomes.

Task Persistence…
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BACKGROUN
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Practice Is the Engine of Learning
• No one reaches fluency in challenging tasks without considerable 

practice.

• Distributed practice facilitates learning.

• Appropriate review and additional practice support retention.

• Having many practice opportunities minimizes the challenges of 
complex reading tasks.
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Correction With Feedback Is the Fuel for the Engine
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Teacher affirms that the answer is correct but does not provide specific feedback 
related to the correctness of the response.

Teacher provides specific information about what the student did well related to 
learning goals or monitoring learning (i.e., self-check).

Teacher affirms that the answer is correct and provides specific information about 
why the answer is correct. 

Teacher provides specific information about what the student did correctly when 
completing a task or process. 

Positive Feedback 
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• “That’s right.”
• “You are 

correct.”
• “Good answer.”

• “That’s correct. You identified the most important event leading up to the battle.”
• “Yes, a lack of supplies was one of the challenges Stephen Austin faced when 

starting a new colony.”

Self-Regulation

Unspecific

Specific

Process

“I like how you used the glossary in your textbook to find the definition of culture.”

(Hattie & Timperley, 2007; Stevens et al., 2019)

“I like how you went back and checked each of your words to be sure that you 
spelled it correctly.”



Teacher indicates that the answer is incorrect but does not provide information about 
why it’s incorrect. 

Teacher reminds the student of the learning goal or encourages the student to check 
his or her work. 

Teacher confirms that the answer is incorrect and provides specific information about 
why the answer is incorrect. 

Teacher provides specific information about how to find the correct answer through a 
process. 

Corrective Feedback 
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• “That’s not right.”
• “No.”
• “Incorrect.”

Teacher: Cabeza de Vaca sailed along the coast of Cuba. Where did he land next?
Student: Mexico.
Teacher: No, he went to Florida. 

Self-Regulation

Unspecific

Specific

Process

Teacher: What was the battle called?
Student: The Texas Revolution.
Teacher: No, look at the paragraph in your textbook to find the name of the battle. 

(Hattie & Timperley, 2007; Stevens et al., 2019)

• “Be sure to edit your sentences for correct spelling and capitalization.”
• “Remember that we are working on writing complete sentences.”
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Teacher provides a combination of praise or positive feedback with corrective feedback. 

Combined Positive and Corrective Feedback 
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“You identified two of the concerns Texans felt about the annexation of Texas. Now go back and 
reread to find the third concern.”

(Hattie & Timperley, 2007; Stevens et al., 2019)
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Intervention Examples
Comprehension 
Monitoring

Does It Make Sense?
My name is Samantha and I love to swim. It is my favorite book. Swimming 
helps me relax and is a good activity for my health because now, I have 
muscle strength, a healthy heart, and healthy lungs. I took classes when I 
was a child so that I could become a great driver one day. 

YES NO

Mountains exist on every continent and even beneath our great oceans. Did 
you know some of the highest mountains are at the bottom of the sea? 
Hawaii is at the top of a volcanic mountain in the Pacific Ocean. Mountains 
cover one-fifth of the earth’s land surface and occur in 75% of the world’s 
countries. 

YES NO

I have a beautiful garden in my back yard. I can see my garden from the 
kitchen. Sometimes I sit on my counter in the mornings and read a book, 
especially on rainy days. My dad and I are both nature lovers, so we planted 
the garden when I was a little kid. When I was 4, I cut the roses in our yard 
and gave them to my mother. 

YES NO
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RESEARCH 
STUDIES

Intervention Examples
• The goal of self-regulation is for students to be able to plan for and 

monitor their word reading and comprehension skills and knowledge 
to fluently read and understand complex texts.

• Three main activities:
• Goal setting
• Self-monitoring
• Self-reflection

39
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RESEARCH 
STUDIES

Intervention Examples
Goal Setting
• Goals first 

provided to 
students with a 
process to meet 
goals 

• Students explicitly 
taught and 
provided feedback 

• Gradual release of 
responsibility

• Student 
independence
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Intervention Examples
Self-Monitoring
• Managing text 

length
• Monitoring 

vocabulary
• Monitoring 

comprehension
• Annotating text
• Summarizing text 

sections

41

Does my main idea sentence include the most important 
“who” or “what”? YES NO

Does my main idea sentence include the most important 
idea from the passage? YES NO

Did I use a complete sentence? YES NO
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Intervention Examples
Self-Reflection
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RESEARCH 
STUDIES

Intervention Examples
Essential Words
• Explore high-utility, 

high-frequency 
concepts.

• Introduce at the 
beginning of a unit.

• Review the words 
with warm-up 
activities.
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RESEARCH 
STUDIES

Intervention Examples
Academic Words
• Definition
• Word relatives
• Use in context

The essential word for today is persist. Persist is a verb that means “to 
continue to do something despite opposition, warnings, or pleas—not 
giving up when things get tough.”
We will see several relatives of persist throughout our text today—
persisted, persistence, persistent, persistently, persisting, and persists. 
Here are some example sentences:

1. Must you persist in making that noise? 
2. If he persists in studying each day, he is sure to pass the test. 
3. She persistently volunteered at the shelter until all the dogs were 

adopted. 
Look for the word persist and its relatives as we read. 

(7) Just a year after her own escape, she returned to the South to rescue her sister 
and her sister’s two children. Then she returned once again for one of her 
brothers. Sometime later, she returned yet again to rescue her parents. It was not 
just her family she helped to become free. She wanted to help other slaves to 
escape. With persistence, she returned to the South 19 times.
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Intervention Examples
Text-Based 
Discourse
• Essential word 

discussion
• Peer discussion
• Whole-class 

discussion

Essential Word Discussion
“How did this text use the idea of persist?” 
(Both Harriets were persistent in ending slavery.)

Peer Discussion Using “Turn and Talk”
“Ask your partner to discuss one example of persistence in either 
Harriet’s life.”

Whole-Class Discussion
Ask for students to volunteer responses. Ask students how their 
response shows a Harriet continuing to do something despite 
opposition, warnings, or pleas.
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MOVING 
AHEAD

How Do We Improve Reading 
Comprehension?

• Interventions will always be necessary, 
but interventions alone are inadequate.

• Schoolwide approaches to enhancing 
the pressure points for improving 
reading comprehension are needed to 
integrate and enhance what occurs 
during interventions.

• Without enhanced word reading, 
vocabulary (language), and background 
knowledge, reading comprehension will 
remain underdeveloped.
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MOVING 
AHEAD

Platform 1: Organized Vocabulary and Concept Development Across Content Learning

Develop 
schoolwide 
approaches to 
enhancing 
vocabulary and 
academic 
knowledge. 
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MOVING 
AHEAD

Platform 2: Purposeful Peer Interaction
Organize 
opportunities for 
structured peer-
pairing and small-
group work with 
shared 
responsibility for 
learning.
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MOVING 
AHEAD

Platform 3: More Reading
Consider ways 
to increase 
opportunities to 
use texts as a 
source of word 
reading practice 
and knowledge 
throughout the 
day. 
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MOVING 
AHEAD

Platform 4: Cognitive Self-Regulation (Strategies)

Reading strategies should be 
taught but are an 
incomplete approach to 
enhancing reading 
comprehension. 
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MOVING 
AHEAD

Platform 5: Foundational Skills
HUGELY 
IMPORTANT:
• Word reading is 

the pathway to 
reading 
comprehension.

• Word meaning 
is the pathway 
to reading 
comprehension.
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MOVING 
AHEAD

Significantly Improving Reading Comprehension
• A schoolwide platform to 

improve language and knowledge
• Ongoing intensive interventions 

focused primarily at the word 
level—word reading and word 
meaning

• Understanding that reading 
comprehension is fundamentally 
a result of knowledge, word 
reading, and practice reading 
and discussing texts
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MOVING 
AHEAD

Takeaway Message
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WWW.meadowscenter.org

http://www.meadowscenter.org/
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Learn the Science of Reading
• 7–10-week online course that teaches foundational skills and 

instructional practices based on the science of reading
• Learn to understand and recognize dyslexia and its warning signs
• Learn the structure of the English and Spanish language system
• Includes the Teaching Reading Sourcebook and Assessing 

Reading: Multiple Measures textbooks
• Available for graduate credit

www.corelearn.com/online-elementary-reading-academy
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Questions?

Get in Touch with CORE!
info@corelearn.com
888.249.6155

Consortium on Reaching Excellence in Education                           @COREInc
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Comprehension and Writing: Where Do They Fit into the 
Science of Reading?

December 6, 4:00 p.m. ET

With Natalie Wexler, J.D. author of 
The Knowledge Gap: The Hidden Cause of America’s 

Broken Education System—And How to Fix It

Register at www.corelearn.com/2022-23-webinars

Join Us in December


